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CHAPTER III
RESEARCH METHODOLOGY
This chapter provides the information on the research design, the research
site  and  participants,  English  reading  club,  instruments,  data  collection
procedures, and data analysis are employed in conducting the research. 
3.1 Research Design
The  design  of  this  research  was  a  mixed  method  of  qualitative  and
quantitative data analysis as its framework. Mixed methods research design is a
procedure  for  collecting,  analyzing,  and  mixing  quantitative  and  qualitative
methods in a study or series of studies to understand research problems (Cresswell
&  Plano  Clark,  2011).  The  underlying  assumption  is  the  use  of  combined
quantitative  and  qualitative  methods.  Based  on  this  assumption,  this  study
provides  a  better  understanding  of  problems  and  research  questions  than  if
individually.  After the researcher analyzed the quantitative data,  the researcher
elaborated on the data collection with qualitative data gathered. In other words,
the research did not only stop on the statistical analysis but also elaborated on the
possibilities beyond the number interpreted from the statistics.
Based  on  the  different  types  of  research  questions  as  proposed  in  the
previous chapter,  one of the research questions was needed to be answered in
quantitative and two of them were needed to be answered in qualitative. The first
research  question  was  answered  by  quantitative  design.  It  is  “How  does  the
extensive reading program enhance the students’ reading comprehension?”. The
second  and  the  third  research  questions  were  elaborated  by  using  qualitative
design, for obtaining more valid and assured information. They are “What are the
changes in the students’ literacy engagement observed during the implementation
of an extensive reading program?” and “What are the challenges in implementing
the extensive reading program encountered by the teacher, program administer,
and students?”
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Through a mixed-method design, the goal of this research is not only to
obtain a deep insight and understanding of the implementation of an extensive
reading  program  for  Senior  High  School  but  also  to  find  out  the  challenges
encountered  by  students,  teachers,  and  program  administer  during  the
implementation of the extensive reading program. The strategy of this research
was a concurrent embedded strategy. In this research data was combined between
qualitative and quantitative data in time. This research also has a primary method
that guided the project and secondary data which had a supporting role in each
research procedure. Creswell (2003), the second method has a less dominant role
(either qualitative or quantitative) is embedded into more dominant (qualitative or
quantitative).  Hamied (2017), the different  types of data are needed to answer
different questions. 
3.2 Research Site and Participants
This research was undertaken at two-state Senior High Schools in Mandau
District in Bengkalis Regency, Riau Province. They were Senior High School 3
and Senior High School 2 Mandau. There are some considerations for taking these
public senior high schools as the site in this research. The first, both of the schools
have a plan to make a reading club program as an extracurricular activity for the
students. In line with the plan, the extensive reading program is considered as a
very  suitable  program  that  can  be  implemented  in  the  school.  Teachers  and
schools are expected to be able to adapt to the implementation of the extensive
reading  program  during  the  research.  Thus,  they  can  implement  later  as  a
sustainable activity to improve students' literacy abilities and interests.
The second, the researcher is also one of the English teachers of that state
senior high school since 2008. Given (2008) states that the researcher’s ability to
get easier access to the site and to conduct the research is an essential thing. It also
deals with the feasibility and effectiveness of time to conduct the research in a
certain  period.  Also,  the researcher  has been familiar  with the situation in  the
school,  including  the  students  who  will  be  selected  as  participants.  Thus  the
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problems  concerning  acquaintanceship  could  be  diminished.  The  researcher's
relationship  with  the  students  is  expected  will  be  able  to  build  a  good
collaboration during the research.
This research was conducted in the first semester of the eleventh class. In
choosing the participants, there are several reasons taken as considerations. First,
the  eleventh  class  is  in  the  middle  level  of  grades  in  senior  high  school.
Presumably,  the students of the eleventh class had enough basic knowledge in
English  language  learning  since  they  had  studied  English  for  one  year  in  the
previous year in this school. Additionally, they also had studied English for three
years in their former school (Junior High School level). Secondly, the students of
the upper level (class twelve) are considering not able to be the participants of this
research because they will face the final examination in the second semester.
The participants of this research were the researcher and helped by a teacher
of each school that acted as the teacher and students of the eleventh class of each
school. The total subjects of this research were two classes or 60 students which
consisted of 30 students at a class of each school. Their average age was 16 years
old. Their  mother tongue was Indonesian, which means non-native speakers to
English. The technique of selecting a sample of this research was non-probability
sampling by using purposive sampling. The criteria of a student who selected as
samples  in  this  research  were the  students  who chose the  English Club as  an
extracurricular activity. The total populations of Senior High School 3 Mandau
were 12 classes consist of 6 classes each of MIPA and IPS. The total populations
of Senior High School 2 Mandau were 10 classes consist of 5 classes each of
MIPA and IPS. 
3.3 English Reading Club
Since the middle of July 2019, both of the schools finally have the first
English Reading Clubs. English  Reading Club is the name of an extracurricular
activity that focuses on reading activities by implementing the Extensive Reading
Program.  This English  Reading Club was launched firstly by the researcher and
the English teacher of each school. There are different ways of organizing this but
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the aim is for students to enjoy reading in English and learning English while they
go along. The concept of this program is based on the ten principles of extensive
reading as stated in chapter 2. This English Reading Club is supported by Day and
Bamford (1998), they stated that there were four ways by which extensive reading
can be integrated  into textbooks:  1)  As a  separate  course,  2)  As a  part  of  an
existing reading course, 3) As a non-credit addition to an existing reading course,
and 4) As an extracurricular  activity.  The suitable  form for implementing  this
program is an extracurricular activity because senior high schools do not have a
special reading subject. This English Reading Club was also underpinned by some
basic activities adopted from Extensive Reading Activities for Teaching Language
by Bamford and Day (2004), which can be expanded on and adapted to suit the
needs of the children in the reading club.
The time to conduct this program was in the out of school time or on an off
day.  The program also does not  affect  the English grades  of students  in  their
schools.  The  program  at  the  first  Senior  High  School  was  conducted  every
Saturday morning based on the agreement of the teacher and the students because
Saturday is  a special  day for extracurricular  activities.  Different  from the first
school  the  second  Senior  High  School  conducted  this  program  every  Friday
afternoon  because  there  was  space  of  time  on  that  day  about  90  minutes.
Fortunately, the students and the English teacher of those schools were willing to
run the program at that time. However, based on the school policy of the second
school, this program only had six weeks to be implemented.
As stated earlier, there were ten meetings at the first school and six meetings
at the second school. The complete activities of this program were illustrated in
the lesson plan. The lesson plan prepared by researchers for this research consists
of  a  series  of  activities  for  each  meeting  during  the  implementation  of  an
extensive reading program (see appendix J, p. 171). As stated before, the English
teachers  from each  school  took  over  the  extensive  reading  program after  the
researcher  handled  it  previously.  The  teachers  handled  the  program  for  four
meetings, after that the program was continued by the researcher until the end of
the meeting. It is described by the following table.
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Meetin
g 1
st School Taught by 2nd School Taught by
1 July 20
th 2019 Researcher August 9th 2019 Researche
r
2 July 27
th 2019 Researcher August 16th 2019 Researche
r
3 August 3rd 2019 Researcher August 23rd 2019 Teacher
4 August 10th 2019 Teacher August 30th 2019 Teacher
5 August 24th 2019 Teacher September 20th 2019 Teacher
6 August 31
st 2019 Teacher September 27th 2019 Researche
r
7 September 7th 2019 Teacher
8 September  14
th
2019
Researcher
9 September  18
th
2019
Researcher
10 September  25
th
2019
Researcher
Table 13.3 The schedule of the implementation ER program
The English  Reading Club activities were adopted the extensive reading
program as explained in chapter 2. Overall, the English Reading activities were
grouped into three stages namely pre-reading activities, whilst-reading activities,
and post-reading activities. 
3.4 Instruments
The  instruments  used  in  this  research  were  questionnaires,  interviews,
classroom observation, and comprehension tests by conducted pre-test, post-test.
3.4.1 Reading Comprehension Test
The first instrument of this  research was reading comprehension
tests. There were two kinds of reading comprehension tests registered to
students, namely pre-test and post-test. The pre-test was administered in
the first meeting or prior to the extensive reading program. The purpose of
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this test is to examine the initial ability of students in comprehending the
text and also to classify the students based on the levels of proficiency:
high- and low- achievers (see Appendix B1 p.129). Meanwhile, a post-test
was carried out in the last meeting of the extensive reading program. The
purpose of this test is to investigate the development of students’ reading
comprehension after the implementation of extensive reading program or
English  club  reading  (see  Appendix  B2  p.137).  The  purpose  of  this
reading  comprehension  test  was  to  reveal  the  significant  difference  of
students’ reading comprehension scores between the before and after the
implementation of an extensive reading program.
3.4.2 Questionnaires
The  second  instrument  was  the  questionnaire.  The  name  of  the
questionnaire  applied  in  this  research  was  the  Reading  Motivation
Questionnaires (RMQ). It was developed initially by Wigfield and Guthrie
(1995) to assess different aspects of the student’s reading motivation. The
type of the questionnaires is closed-ended questions with Likert scale. The
revised (Wigfield & Guthrie, 1997) MRQ contains 53 items intended to
reflect 11 constructs of reading motivation: 1) Reading Efficacy (3 items).
2)  Reading  Challenge  (5  items).  3)  Reading  Curiosity  (6  items).  4)
Reading Involvement (6 items).  5) Importance of Reading (2 items).  6)
Reading Work Avoidance (4 items). 7) Competition in Reading (6 items).
8) Recognition for Reading (5 items). 9) Reading for Grades (4 items). 10)
Social Reasons for Reading (7 items). 11) Compliance (5 items). 
The 53 items of the questionnaire were provided in English with
five optional responses covering code 1 = very different from me, 2 =  a
little different from me, 3 = a little like me, and 4 = a lot like me. The
scores are computed for each aspect and constructed by averaging across
their  respective  items.  This  reading  motivation  questionnaire  was
distributed to students at the first and the last  meeting of the extensive
reading  program.  The  purpose  of  this  questionnaire  was  to  reveal  the
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significant difference of students’ reading motivation between the before
and  after  the  implementation  of  an  extensive  reading  program  (see
Appendix D p.147).
3.4.3 Interview
The  next  instrument  was  the  interview.  The  semi-structured
interview  technique  was  employed  in  this  research.  A  semi-structured
interview technique is used in order to maintain the focus and flexibility in
practice  as  discussed  by  Creswell,  (2003,  2011).  A  semi-structured
interview  is  open,  allowing  new  ideas  to  be  brought  up  during  the
interview as a result of what the interviewee says. The interviewer in a
semi-structured  interview  generally  has  a  framework  of  themes  to  be
explored.
It  is  generally  beneficial  for  interviewers  to  have  an  interview
guide prepared, which is an informal grouping of topics and questions that
the  interviewer  can  ask  in  different  ways  for  different  participants.
Interview guides help researchers to focus an interview on the topics at
hand without constraining them to a particular format. This freedom can
help  interviewers  to  tailor  their  questions  to  the  interview
context/situation,  and the  people,  they are interviewing.  All  interviews,
sessions were audio-taped and later were transcribed. To add the meaning
and core data of the interview quickly, the researcher also took note of the
important  things  during  the  interview.  There  were  three  kinds  of
interviews applied in this research. The first interview was used to gather
data  about  the  students’  reading  habits.  This  interview  was  conducted
before  and  after  the  implementation  of  an  extensive  reading  program
(English reading club) and both interviews used a similar question (see
Appendix F1 & F2 p.151-155). The second interview was used to obtain
data  or information  about  students’  reading attitudes  (see Appendix F3
p.159). It was conducted at the end of the program. The last interview was
addressed to the teachers and is conducted at the end of the program. The
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purpose  of  this  interview  was  to  gather  information  about  the
implementation of an extensive reading program (see Appendix F4 p.170).
3.4.4 Observation
The last instrument was an observation. Creswell (2003) defined
the observation as a process of extracting data that is carried out by the
researcher himself directly (not by a research assistant or by someone else)
through making detailed observations  of humans as observation objects
and the environment in the research arena. Creswell emphasized that the
observation  cannot  separate  human  objects  from  their  environment,
because  according  to  Creswell,  humans  and  the  environment  are  a
package.  Humans  are  products  of  their  environment  where  there  is  a
process of mutual influence with one another. When the observations take
place,  the researcher  takes field notes  on the behavior  and activities  of
individuals  at  the research site.  The goal of taking the field notes is to
records,  in  an  unstructured  or  semistructured  way  (using  some  prior
questions that the inquirer wants to know), the activities at the research
site.
The observation was conducted each time of the program meeting
by equipping the observation sheet. The purpose of this observation was to
control the activities of teachers and students during the implementation
(see Appendix L p. 190).
3.5 Data Collection Procedures
To  collect  the  data,  this  research  used  different  techniques.  The  data
sources were the students of two-state senior high schools and English teachers
involved in the research. The data were obtained by using four techniques of data
collection namely reading motivation questionnaire,  interview, observation, and
reading comprehension tests (pre-test  and post-test).  The following subsections
explain the techniques of collecting the data with the source of the data for each
technique.
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1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 Score 
1 A 0 1 1 1 1 1 1 1 1 0 0 0 1 0 1 1 1 1 1 1 0 1 0 1 1 18
2 B 1 0 1 0 1 1 1 1 1 1 1 0 1 0 1 1 1 0 1 0 0 1 0 1 1 17
3 C 1 1 0 1 1 1 1 0 1 0 1 0 0 0 1 1 1 1 1 0 0 1 0 1 0 15
4 D 0 1 1 0 1 0 1 1 0 1 1 0 0 0 1 1 1 1 1 0 0 1 1 1 1 16
5 E 1 1 1 1 1 1 1 0 1 0 0 0 1 1 1 1 1 1 1 1 1 1 0 1 1 20
6 F 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 1 23
7 G 0 0 0 1 1 1 0 1 0 1 0 0 1 0 0 0 0 0 1 0 0 1 1 1 0 10
8 H 1 1 1 1 1 0 1 0 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 21
9 I 1 0 0 0 0 0 0 1 0 0 1 1 1 0 1 1 0 1 0 0 0 0 1 0 1 10
10 J 1 0 1 0 1 0 0 0 0 0 1 0 1 0 1 1 0 1 1 0 0 1 0 1 0 11
11 K 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 1 0 1 1 0 1 1 1 1 21
12 L 0 0 0 1 0 1 1 0 1 0 1 0 1 0 1 1 1 1 1 1 1 0 0 1 1 15
13 M 1 1 1 1 1 1 0 1 0 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 21
14 N 1 1 0 1 1 0 1 0 1 0 1 0 1 0 1 1 1 1 1 0 1 1 1 0 1 17
15 O 1 0 1 0 0 0 0 0 1 0 1 0 1 0 0 1 0 1 1 0 1 0 1 1 0 11
16 P 1 1 0 0 0 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 21
17 Q 0 1 1 1 1 1 0 1 1 1 1 0 0 0 1 1 0 1 1 1 1 1 1 1 1 19
18 R 1 0 0 0 0 0 1 0 1 1 0 0 1 0 1 1 1 0 1 0 1 1 0 1 1 13
19 S 0 0 0 0 0 0 0 0 1 0 0 1 0 0 0 0 0 0 0 0 0 0 0 1 1 4
20 T 1 0 1 0 1 1 1 1 1 1 1 0 0 1 1 1 0 1 1 0 1 1 0 1 1 18
21 U 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 23
22 V 0 0 1 0 1 1 0 1 1 1 1 0 1 1 0 1 1 0 1 0 1 0 1 0 1 15
23 W 1 0 0 0 0 0 1 1 1 1 1 0 1 0 1 1 1 1 1 0 1 1 1 1 1 17
24 X 0 0 0 0 0 0 0 0 1 0 0 1 0 0 1 1 0 0 0 0 0 1 0 0 1 6
25 Y 0 0 0 0 0 0 0 0 1 0 0 0 0 0 1 1 1 0 0 0 0 0 0 0 1 5
26 Z 1 1 1 1 1 0 1 0 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 21
27 AA 0 0 0 1 1 1 1 1 1 1 1 0 0 0 0 0 0 1 1 0 1 1 1 0 1 14
28 AB 1 1 0 1 1 0 0 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 21
29 AC 0 0 0 0 1 0 0 0 1 1 0 0 0 0 0 1 1 0 1 0 1 1 1 1 1 11
30 AD 1 1 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 0 1 1 1 21
Jumlah 19 15 15 16 20 15 18 17 25 18 21 4 21 12 24 27 20 20 25 13 18 23 19 24 26 475
Mp 18.00 19.87 18.20 18.75 17.50 18.00 18.39 17.94 16.28 17.89 17.48 10.75 17.48 20.50 17.08 16.56 17.55 17.60 17.16 20.38 17.72 17.13 17.53 17.00 16.46
Mt 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83 15.83
St 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37 5.37
p 0.63 0.50 0.50 0.53 0.67 0.50 0.60 0.57 0.83 0.60 0.70 0.13 0.70 0.40 0.80 0.90 0.67 0.67 0.83 0.43 0.60 0.77 0.63 0.80 0.87
q 0.37 0.50 0.50 0.47 0.33 0.50 0.40 0.43 0.17 0.40 0.30 0.87 0.30 0.60 0.20 0.10 0.33 0.33 0.17 0.57 0.40 0.23 0.37 0.20 0.13
r Hitung 0.53 0.75 0.44 0.58 0.44 0.40 0.58 0.45 0.19 0.47 0.47 -0.37 0.47 0.71 0.47 0.40 0.45 0.47 0.55 0.74 0.43 0.44 0.41 0.43 0.30
t Hitung 3.31 6.02 2.60 3.77 2.59 2.33 3.80 2.66 1.00 2.81 2.80 -2.12 2.80 5.33 2.78 2.33 2.68 2.78 3.51 5.84 2.53 2.58 2.41 2.55 1.65
t Table 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05 2.05
Kriteria Valid Valid Valid Valid Valid Valid Valid Valid Invalid Valid Valid Invalid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Invalid
Jumlah 19 15 15 16 20 15 18 17 25 18 21 4 21 12 24 27 20 20 25 13 18 23 19 24 26
p 0.63 0.50 0.50 0.53 0.67 0.50 0.60 0.57 0.83 0.60 0.70 0.13 0.70 0.40 0.80 0.90 0.67 0.67 0.83 0.43 0.60 0.77 0.63 0.80 0.87
q 0.37 0.50 0.50 0.47 0.33 0.50 0.40 0.43 0.17 0.40 0.30 0.87 0.30 0.60 0.20 0.10 0.33 0.33 0.17 0.57 0.40 0.23 0.37 0.20 0.13
pq 0.23 0.25 0.25 0.25 0.22 0.25 0.24 0.25 0.14 0.24 0.21 0.12 0.21 0.24 0.16 0.09 0.22 0.22 0.14 0.25 0.24 0.18 0.23 0.16 0.12 5.10 28.83 0.86
sum pq varian Reliability
Mp
Mt
St
p
q
r Hitung
t Hitung
t Table
Kriteria
VALIDITY AND RELIABILITY TEST
PRE-TEST of READING COMPREHENSION
NO N QUESTIONS
V
al
id
ity
R
el
ia
bi
ty
rumus r biserial 
Rata2 score darisubjek yg menjawab betul bagi item yg dicari validitasnya
rata2 score total
standar deviasi dari score total
proporsi siswa yg menjawab benar
proporsi siswa yg menjawab salah
42
3.5.1 Reading Comprehension Test
The first  data  was gathered by administering the test  of reading
comprehension to the sample. The form of the tests was divided into pre-
test  and post-test.  The pre-test was administered in the first meeting or
prior to the implementation of the extensive reading program. By the end
of  the  research,  the  researcher  administrated  a  post-test  of  reading
comprehension.  The  pre-test  and  post-test  were  about  general  reading
comprehension.  The  researcher  used  the  t-test  to  detect  the  significant
differences  between  the  pre-test  and  post-test  on  the  reading
comprehension. The results of the t-test were used to answer the research
questions as statically. 
The  tests  were  designed  in  a  multiple-choice  form  which  is
considered  as  the  most  common type  to  assess  reading comprehension
(Magliano,  Millis,  Ozuru,  & McNamara,  2007).  The easiness  (Harmer,
2007) and its  reliability  (Hughes,  1989) made the multiple-choice  tests
chosen as the appropriate type of test design. There were 5 narrative texts
in each test which adopted from some national examinations and graded
readers. The questions involved in each text are 5 questions, so the total of
questions  in  the  test  is  25  questions.  The  questions  of  reading
comprehension tests are mainly cover the reading comprehension ability.
They  are  outlined  as  follows;  1)  Finding  the  main  idea,  identifying
supporting  details,  and  visualizing.  2)  Summarizing.  3)  Inferring,
predicting,  and  concluding.  4)  Facts  and  opinions.  5)  Comparing  and
contrasting.  6)  Vocabulary  knowledge  for  effective  reading  skills
(Gunning, 2010).
Prior  to  administering  the test  to  the students,  both pre-test  and
post-test were piloted to other groups of students outside of the focused
participants  on July 16,  2019. The purpose of piloting the tests  was to
enhance the instruments’ validation and reliability.  In terms of validity,
there were three items of pre-test that were found to be invalid. The invalid
items of the pre-test were items number 9, 12, and 25 (Figure 3.5.1-a). 
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Figure 1 3.5.1-a Validity and reliability test (Pre-test)
Meanwhile, in regard to the post-test, there were only two items
there were acknowledged to be invalid. They were item number 5 and 23
(Figure 3.5.1-b). Then these invalid items in both tests were completely
removed.  In post-test,  there  was  1 valid  item that  was  discarded.  This
attempt was done in order to come up with the same number of items: 22
items in pre-test and 22 items in the posttest, respectively.
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Total
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 Score 
1 A 0 1 1 1 1 1 1 1 1 0 0 1 1 0 1 1 1 1 1 1 0 1 0 1 1 19
2 B 1 0 1 0 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 0 1 1 18
3 C 1 1 0 1 1 1 1 0 0 0 1 0 0 0 1 0 1 1 1 0 0 1 0 1 0 13
4 D 0 1 1 0 1 0 1 1 0 1 1 1 0 0 1 1 1 1 1 0 0 1 1 1 1 17
5 E 1 1 1 1 1 1 1 0 1 0 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 21
6 F 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 24
7 G 0 0 0 1 1 1 0 1 0 1 0 0 1 0 0 0 0 0 1 0 0 1 1 1 0 10
8 H 1 1 1 1 1 0 1 0 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 21
9 I 1 0 0 0 0 0 0 1 0 0 1 0 1 0 1 1 0 1 0 0 1 0 1 0 0 9
10 J 1 0 1 0 1 0 0 0 0 0 1 0 1 0 1 0 0 1 1 0 0 1 0 1 0 10
11 K 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 0 1 1 1 1 22
12 L 0 0 0 1 0 1 1 0 1 0 1 0 1 0 1 1 1 1 1 1 1 0 0 1 1 15
13 M 1 1 1 1 1 1 0 1 0 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 22
14 N 1 1 0 1 1 0 1 0 1 0 1 0 1 0 1 1 1 1 1 0 1 1 1 0 1 17
15 O 1 0 1 0 0 0 0 0 0 0 0 0 1 0 0 1 0 1 1 0 1 0 1 1 0 9
16 P 1 1 0 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 22
17 Q 0 1 1 1 1 1 0 1 1 1 1 1 0 0 1 1 0 1 1 1 1 1 1 1 1 20
18 R 1 0 0 0 0 0 1 0 1 1 0 0 1 0 1 0 1 0 1 0 1 1 0 1 1 12
19 S 0 0 0 0 0 0 0 0 1 0 0 0 0 0 0 0 1 0 1 0 0 0 0 1 1 5
20 T 1 0 1 0 1 1 1 1 1 1 1 0 0 1 1 1 0 1 1 0 1 1 0 1 1 18
21 U 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 23
22 V 0 0 1 0 1 1 0 1 1 1 1 0 1 1 0 0 1 0 1 0 1 0 1 0 1 14
23 W 1 0 0 0 0 0 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 18
24 X 0 0 0 0 0 0 0 0 1 0 0 0 0 0 1 1 0 1 1 0 0 1 1 0 1 8
25 Y 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 1 1 0 0 0 0 0 1 0 1 5
26 Z 1 1 1 1 1 0 1 0 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 21
27 AA 0 0 0 1 1 1 1 1 1 1 1 1 0 0 0 0 0 1 1 0 1 1 1 0 1 15
28 AB 1 1 0 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 22
29 AC 0 0 0 1 0 0 0 0 0 0 0 0 1 0 1 1 1 1 0 0 1 1 0 1 1 10
30 AD 1 0 0 0 1 0 1 0 0 1 1 0 0 0 1 1 0 0 0 0 0 0 1 1 1 10
31 AE 1 1 1 1 0 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 21
32 AF 1 0 0 0 1 0 1 0 0 1 1 0 0 0 1 1 0 0 0 0 0 0 1 1 1 10
33 AG 1 1 1 1 0 1 0 1 1 0 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 20
34 AH 1 0 0 0 1 0 1 0 1 0 1 0 0 0 1 1 0 0 1 0 0 0 1 1 1 11
35 AI 0 0 0 1 1 0 0 0 0 1 0 0 1 0 0 0 1 0 1 0 1 1 1 1 1 11
36 AJ 1 1 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 0 1 1 1 21
Jumlah 24 17 17 20 23 17 22 19 24 20 24 15 25 13 30 27 24 24 30 15 22 26 25 30 31 564
Mp 17.29 20.35 18.71 18.40 16.83 18.65 17.73 18.68 17.83 17.50 17.17 20.20 17.28 20.92 16.67 16.78 17.17 17.29 16.63 20.93 17.36 17.50 16.08 16.53 16.55
Mt 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67 15.67
St 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60 5.60
p 0.67 0.47 0.47 0.56 0.64 0.47 0.61 0.53 0.67 0.56 0.67 0.42 0.69 0.36 0.83 0.75 0.67 0.67 0.83 0.42 0.61 0.72 0.69 0.83 0.86
q 0.33 0.53 0.53 0.44 0.36 0.53 0.39 0.47 0.33 0.44 0.33 0.58 0.31 0.64 0.17 0.25 0.33 0.33 0.17 0.58 0.39 0.28 0.31 0.17 0.14
r Hitung 0.41 0.79 0.51 0.55 0.28 0.50 0.46 0.57 0.55 0.37 0.38 0.68 0.43 0.71 0.40 0.34 0.38 0.41 0.39 0.79 0.38 0.53 0.11 0.35 0.39
t Hitung 2.62 7.55 3.49 3.80 1.67 3.40 3.03 4.04 3.81 2.29 2.39 5.47 2.81 5.81 2.54 2.13 2.39 2.62 2.44 7.63 2.39 3.62 0.65 2.15 2.48
t Table 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03 2.03
Kriteria Valid Valid Valid Valid Invalid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Valid Invalid Valid Valid
Jumlah 24 17 17 20 23 17 22 19 24 20 24 15 25 13 30 27 24 24 30 15 22 26 25 30 31
p 0.67 0.47 0.47 0.56 0.64 0.47 0.61 0.53 0.67 0.56 0.67 0.42 0.69 0.36 0.83 0.75 0.67 0.67 0.83 0.42 0.61 0.72 0.69 0.83 0.86
q 0.33 0.53 0.53 0.44 0.36 0.53 0.39 0.47 0.33 0.44 0.33 0.58 0.31 0.64 0.17 0.25 0.33 0.33 0.17 0.58 0.39 0.28 0.31 0.17 0.14
pq 0.22 0.25 0.25 0.25 0.23 0.25 0.24 0.25 0.22 0.25 0.22 0.24 0.21 0.23 0.14 0.19 0.22 0.22 0.14 0.24 0.24 0.20 0.21 0.14 0.12 5.37 31.37 0.86
sum pq varian Reliability
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Figure 2 3.5.1-b Validity and reliability test (Post-test)
Concerning the reliability test, this research applied the Reliability
Biserial formula in Microsoft Office Excel. The result of the calculation in
the pre-test indicated that the reliability coefficient or Cronbach's Alpha
was 0.86 (Figure 3.5.1-a). The formula of reliability is; 1. The instrument
is stated as reliable if the value of Cronbach's Alpha bigger than (>) R
table. 2. The instrument is not stated reliable if the value of Cronbach's
Alpha smaller than (<) R table. So, it can be concluded that the instrument
of this research is reliable because the Cronbach's Alpha 0.86 > 0.38 (R
table of N 25 at 0.5%)
According  to  Arikunto’s  reliability  criteria  (2012).  0.86  was
classified as a very high correlation.  Similar to the pretest,  the post-test
also was grouped at a very high level since its reliability coefficient or
Cronbach's Alpha was 0.86 (Figure 3.5.1-b). It could be inferred that the
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reading  comprehension  items  of  both  tests  were  categorized  as  highly
reliable. Therefore, the tests were eligible to be tested for the real sample
of this research.
After piloting the tests, a pre-test was provided to the students in
the class sample of two-state senior high schools on July 20, 2019, for
SMAN  3  Mandau  and  on  July  24,  2019,  for  SMAN  2  Mandau.  The
purpose of the pre-test was to know the students’ basic ability in reading
comprehension and to classify the students’ proficiency levels in reading
into low-and high- achieving students. After the pre-test was carried out,
the  next  activity  conducted  was  administering  the  post-test.  However,
prior to the post-test, the students of both schools were implemented the
extensive reading program. The implementation of an extensive reading
program  lasted  for  ten  meetings.  The  number  of  the  meeting  was
determined based on the school regulation and permit for about two and a
half months with one session each week.
3.5.2 Questionnaire
The second data was gathered by distributing the questionnaire, the
Reading Motivation  Questionnaires  (RMQ) that  developed by Wigfield
and Guthrie (1997) those were distributed to the entire students. The goal
of  this  questionnaire  is  to  measures  different  dimensions  or  aspects  of
student's reading motivations. It also can be used to discover the nature of
children's  motivations  for  reading,  as  well  as some of the things  about
reading  children  do  not  find  motivating.  A  similar  reading  motivation
questionnaire  was  distributed  for  the  students  in  two  times.  The  first
questionnaire was distributed for students in the first meeting or before the
extensive  reading  program  was  implemented.  The  second  reading
questionnaire was distributed for students in the last meeting or the end of
the extensive reading program.
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3.5.3 Interview
The third technique employed to collect the data was an interview.
A structured interview technique  was employed in this  research,  which
means that the participants received the same question. Then, the answer
was coded and reported according to the finding. As discussed by Bryman
(2004), utilizing structured interviews is a way to clarify issues related to
the subject under investigation.
All  interview  sessions  were  audio-recorded  and  later  were
transcribed. To add the meaning and core data of the interview quickly, the
researcher  also  took note  of  the  important  things  during  the  interview.
Then, the answer was coded and reported according to the finding. The
goal  of  those activities  is  to  gather  the  depth  of  information  about  the
response of the students in their reading habits and reading attitude.
The interview was conducted on five participants in each school
with ten total participants. The participants were selected randomly from
each school. The interviews for students’ reading habits were conducted
twice. The first interview was conducted before the implementation of an
extensive  reading  program  and  the  second  one  was  after  the
implementation of the program. There were seven interview questions of
reading habits asked the students, as follow:
1. IQ 1 : How much of time do you think you spend reading in an
average week? _________ hours
2. IQ 2 : When do you usually read?
3. IQ 3 :  What  kinds  of  things  do you usually  read?  (Magazine,
novel, comics, books, etc.)
4. IQ 4 :  What  is  your  favorite  …  (Magazine,  Novel,  Comics,
Books, others)? Why?
5. IQ 5 : What is the most interesting thing you have ever read in
English?
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The interview for students’ reading attitudes was conducted only at
the end of the program or after the implementation of the program. The
purpose of the interview is to ask the informants to clarify questions of
attitudes (Færch & Haastrup, 1984) and to learn more about their attitudes
toward reading English extensively. There were ten interview questions of
reading attitudes asked the students:
1. IQ 1 : Do you enjoy Reading English? Why or why not?
2. IQ 2 : How many books have you selected?
3. IQ 3 : Do you think your English teacher encourages you to read
  in English?
4. IQ 4 : How many books have you finished reading?
5. IQ 5 : How many books have you understood?
6. IQ 6 : Why have you not finished reading?
7. IQ 7 : Do you think Extensive Reading is useful for you? 
  In what way?
8. IQ 8  : Do you think the Book Talks (pair work) have triggered 
  your interest in new books?
9. IQ 9 : Did you find any unfavorable conditions in reading
  graded readers? If so, what are they?
10. IQ 10 : Do you think Extensive Reading should be integrated into 
  English courses? Why? Or why not?
3.5.4 Observation
The  last  data  was  gathered  by  using  observation.  In  this
observation,  nonparticipant observation as discussed by Creswell  (2007,
2009, 2012), and Fraenkel, Wallen, and Hyun (2012) was used in order to
obtain the data completely by observing the behavior or activity  of the
participant of the study without involving the activity directly. Observation
sheets and field notes (Table 3.4.4.a) were used as the primary means to
gather the data in the observation. Besides, to support the credibility of the
data  gathered  from this technique,  each  session of the observation  was
videotaped  and  the  tapes  were  transcribed.  These  observations  were
conducted in the classroom for ten sessions until the data are ‘saturated’
(Alwasilah, 2011; Malik & Hamied, 2014). Therefore, rich data could be
gathered to make a thick description as discussed by Bogdan and Biklen
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(1992). During the implementation of an extensive reading program, the
researcher used the form of observation.
No Principles of extensive reading Comments
1 Do the students choose their own materials?  
 I) Yes I) No
2
Do the teachers encourage the students to read a large number of
books?  
 I) Yes I) No
3 Are the materials comprehensible?  
 I) Yes I) No
4 Do the books they read contain a variety of topics?  
 I) Yes I) No
5 Do the students read faster than normal speed?  
 I) Yes I) No
6
Does the purpose of reading is getting pleasure, information and
general understanding?  
 I) Yes I) No
7 Are there any post reading activities?  
 I) Yes I) No
8 Do they read out the ER books?  
 I) Yes I) No
9 Do the teachers guide the students in their reading?  
 I) Yes I) No
10 Do the teachers play as a role model?  
 I) Yes I) No
Table 23.5.4-a The form observation sheet
The observation was conducted by the researcher at the first school for 4 meetings
and at the second school for 3 meetings.
Nu Instruments Data Sources SampleSize
1 Pretest and posttest of reading comprehension
Students’ pretest and posttest 
scores 60
2 Questionnaires before andafter program Students’ questionnaire score 60
3 Interviews
Students  of  class  XI  MIPA  3
SMAN 3 Mandau and Students
of  class  MIPA  2  SMAN  2
Mandau
20
English Teachers 2
4 Observations
Students  of  class  XI  MIPA  3
SMAN 3 Mandau and Students
of  class  MIPA  2  SMAN  2
Mandau
60
English Teachers 2
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Table 3 3.5.4-b Data collection procedures
3.6 Data Analysis
This section demonstrates the way of data analysis of this research. The
data was described through descriptive and inferential statistics. To analyze the
data,  a thematic  analysis  was used to  follow Braun and Clarke (2006),  Braun
(2013a, 2013b), Clarke & Howitt (2010), Parker (2005), and Willig (2013).  The
accumulated valid and reliable data were piloted to another group out of research,
systematically  transcribed,  organized,  coded,  thematically  categorized,
synthesized,  and  interpreted  to  answer  the  research  questions  of  this  study
(Alwasilah,  2011;  Bogdan  & Biklen,  1992;  Fraenkel,  Wallen  &  Hyun,  2012;
Silverman,  2005).  The  data  analysis  was  conducted  both  through  and  after
collecting the data. (Bogdan, & Biklen, 1992; Silverman, 2005). The process of
data analysis was based on the research questions of the research supported by the
data collection techniques consisting of observation and interview. Therefore the
findings were discussed based on the research questions of the study. The analysis
of data from each data collection technique will be discussed below.
3.6.1 Data Analysis of Reading Comprehension Test
As discussed in the section of the research instrument, the first data
gathered from the data analysis was the data gathered by administering the
test of reading comprehension to the sample. As also explained in 3.4.4, The
form of the tests was divided into pre-test and post-test. The pre-test mainly
aimed  to  see  students’  initial  scores  and  it  could  be  assumed  that  what
improved their scores was the program. After getting the scores of the post-
test, there were several tests conducted including normality distribution test
and paired t-test.
3.6.1.1 Normality of Distribution Test
The purpose of the normality test is to see if the data normally
distributed. In SPSS 16.0, Shapiro-Wilk was used to analyze it. First of
all the alpha level of 0.05 was stated. Second of all, the data distribution
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was analyzed using the Shapiro-Wilk Test.  Lastly, the result Asymp. Sig
was  compared  with  the  level  of  significance.  This  was  to  test  the
hypothesis.  When  the  Asymp  sig was  more  than  the  alpha  level  of
significance,  the hypothesis was accepted.  It means that the data were
normally distributed. The criteria for hypothesis testing this testing were
as follow:
 H0 was retained if p > α
 H1 was rejected if p ≤ α
H0 : the population was a normal distribution
H1 : the population was not a normal distribution
P : probability
α : level of significance
Table 4 3.6.1.1 Test of normality
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Tests of Normality
Kolmogorov-Smirnova Shapiro-Wilk
Statistic df Sig. Statistic Df Sig.
PRETEST .113 60 .054 .953 60 .022
POSTTEST .098 60 .200* .972 60 .178
a. Lilliefors Significance Correction
*. This is a lower bound of the true significance.
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The result of the distribution test showed that the  Asym.Sig of
pre-test was (0.022) and the alpha level was (0.05). In other words, the
Asym.Sig of  pre-test  was  bigger  than  the  alpha  level  (0.022  >  0.05).
Similar to the pre-test, the Asym.Sig of pot-test was (0.178) and the alpha
level was (0.05). It also could be said that, the Asym.Sig of the post-test
was bigger than the alpha level (0.178 > 0.05). From these two findings,
it could be inferred the data was normally distributed.
3.6.1.2. Paired T-Test
Due to the normality of the distribution test of the pre-test and
the post-test  scores,  the data  were normally  distributed and parametric.
Then the Paired  T-test  was used to  measure  the significant  differences
between the pre-test and the post-test with the level of significance at 0.05.
The paired t-test is a parametric difference test on two paired data. This
test is intended for different tests or comparative tests. The paired t-test
will compare the differences in MEAN or the average of two groups in
pairs. The pairing means the source of the data is from the same subject.
The  result  of  the  paired  t-test  was  compared  with  the  level  of
significance at 0.05 by followed these formulas:
 If the Sig. (2-tailed) smaller than (<) the level of significance at
0.05, it means there is a significant difference between the first
variable  and  the  last.  It  shows  that  there  is  a  significant
influence caused by the program.
 If the Sig. (2-tailed) bigger than (>) the level of significance at
0.05,  it  means there  is  no significant  difference  between the
first variable and the last. It shows that there is no significant
influence caused by the program.
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3.6.2 Data Analysis of Questionnaire
As  discussed  in  Section 3.5.2  the  data  gathered  from  a
questionnaire of students. The questionnaire administered in this research
was Motivation  Questionnaires  (RMQ) (Wigfield  & Guthrie,  1997).  The
purpose  of  this  questionnaire  to  assess  different  aspects  of  the  students’
reading  motivation  and  to  reveal  the  differences  in  students’  reading
motivation  between  before  and  after  implemented  the  extensive  reading
program. The questionnaire distributed by the researcher at the first meeting
and the end of the program.
Nu Aspects Item NumberPositive Negative
1 Reading Efficacy (3 items) 1, 2, 3
2 Reading Challenge (5 items) 4, 5, 6, 7, 8
3 Reading Curiosity (6 items) 9, 10, 11, 12, 14 13
4 Reading Involvement (6 items) 15, 16, 17, 18, 19, 20
5 Importance of Reading (2 items) 21, 22
6 Reading Work Avoidance (4 items)
23,  24,
25, 26
7 Competition in Reading (6 items) 27, 28, 29, 30, 31, 32
8 Recognition for Reading (5 items) 33, 34, 35, 36, 37
9 Reading for Grades (4 items) 38, 39, 40, 41
10 Social Reasons for Reading (7 items)
42, 43, 44, 45, 46, 47,
48
11 Compliance (5 items) 49, 50, 51, 52, 53
Table 5 3.6.2 Framework students’ motivation reading questionnaire
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The  data  from  the  questionnaire  were  examined  using  a
quantitative  analysis  technique,  specifically  statistical  analysis.  The
responses given by the respondents were counted for frequency per question
items and converted into percentages. The responses were then summarized.
All  analyzed  responses  were  then  used  for  reporting  the  students’
motivation and for providing support to the research findings. 
The collected data were analyzed by the SPSS program aiming to
reveal  the  significant  difference  between  the  first  and  the  second
questionnaire of the students then it used to answer the research questions
quantitatively. The students’ responses to the questionnaires were coded and
keyed into the SPSS program 16.0 for statistical analysis. The analysis of
quantitative  data  and  the  average  of  the  grades  were  calculated.  In  the
statistical  analysis  used  in  the  research,  the  level  of  significance  was
accepted to be 0.05.  After getting the scores of the post-test,  there were
several tests conducted including normality  distribution test  and paired t-
test.
3.6.2.1 Normality of Distribution Test
The purpose of the normality test is to see if the data normally
distributed. In SPSS 16.0, Shapiro-Wilk was used to analyze it. First of
all the alpha level of 0.05 was stated. Second of all, the data distribution
was analyzed using the Shapiro-Wilk Test.  Lastly, the result Asymp. Sig
was  compared  with  the  level  of  significance.  This  was  to  test  the
hypothesis.  When  the  Asymp  sig was  more  than  the  alpha  level  of
significance,  the hypothesis was accepted.  It means that the data were
normally distributed. The criteria for hypothesis testing this testing were
as follow:
 H0 was retained if p > α
 H1 was rejected if p ≤ α
H0 : the population was a normal distribution
H1 : the population was not a normal distribution
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P : probability
α : level of significance
Tests of Normality
Kolmogorov-Smirnova Shapiro-Wilk
Statistic df Sig.
Statisti
c df Sig.
1st Questionnaire .103 60 .185 .937 60 .011
2nd Questionnaire .109 60 .074 .949 60 .014
a. Lilliefors Significance Correction
*. This is a lower bound of the true significance.
Table 6 3.6.2.1 Test of normality
3.6.2.2 Paired T-Test
Due  to  the  normality  distribution  test  of  the  two  scores,  it
indicated that the data were normally distributed and parametric.  Then
the Paired T-test was used to measure the significant differences between
the pre-test and the post-test with the level of significance at 0.05. The
paired t-test is a parametric difference test on two paired data. This test is
intended for different  tests  or comparative tests.  The paired t-test  will
compare the differences in MEAN or the average of two groups in pairs.
The pairing means the source of the data is from the same subject.
The  result  of  the  paired  t-test  was  compared  with  the  level  of
significance at 0.05 by followed these formulas:
 If the  Sig. (2-tailed) smaller than (<)  the level of significance at
0.05,  it  means there  is  a  significant  difference  between the first
variable and the last. It shows that there is a significant influence
caused by the program.
 If  the  Sig.  (2-tailed) bigger  than (>)  the level  of significance at
0.05, it means there is no significant difference between the first
variable and the last. It shows that there is no significant influence
caused by the program.
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3.6.3 Data Analysis of Interview
Again,  as  has  also  been  discussed  in  Section 3.5.3,  the  data
gathered from interviews were about the implementation and the challenges
of  an extensive  reading program.  The data  from the  interview recording
were first transcribed. Then, like those in observation, they were organized,
coded, categorized,  synthesized,  and interpreted based on the themes and
codes derived from the theories.
3.6.4 Data Analysis of Observation
The  last  data  analysis  was  the  data  gathered  by conducting  the
observation  were  about  the  implementation  of  an  extensive  reading
program.  The data  from observation  consisted  of  the  researcher’s  field
notes (Creswell,  2008). The goal of the observation was to find out the
challenges of the implementation of an extensive reading program from
the viewpoint of the respondent of this research.
The obtained data then were analyzed and described adequately, all
of which will be presented in chapter IV. The analysis of data conducted
during and after the data collection (Miles & Huberman, 1994). However,
those that came from direct observation and video recordings were first
transcribed.  Then they were organized,  coded,  categorized,  synthesized,
and interpreted based on the themes and codes from several theories.
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